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 Next Challenge

— Across profession focus for children with
complex presentations

— Problem solving approach

 Fremantle Primary Behaviour Centre
— Consult as part of team
— Observation, assessment
— Strategy and adaptation
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e Fatigue

o Stress

o Anxiety

* Feeling unsafe
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Natural cycle of child skill development in early
years — moments of emphasis on an element
(e.g. walking) with stagnation of others

Refining to the most efficient neuronal pathway
for skills needed

Disruptions to cycle — emphasis of one or two
element at detriment of the other (e.g.

communication) e
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"Kids love us, you will toa"




Periphery — vision, hearing, health
Sensory input/ alertness/ arousal
Self regulation

Movement — timing, control, force
Communication: oral-literate

Executive function — memory,
organisation, self reflection
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Level 1
Pure Vision
Pure Hearing

Level 2
Discrimination
Processing
Visual Tracking
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The detection, integration, modulation,
and organisation of sensory stimuli
from one’s own body and from the
environment

Biological/genetic differences
Prenatal stress/alcohol/drugs
Very early care-giving experiences
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 Help Zone

e Secret steps
— Popcorn rides
— Self hugs and pressure
— Wrist bands and neck bands

e Skill stories
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Motor planning: Preparation, initiation and
conducting of a motor movement

* Motor plan
e TiIming

e Force

e Seguencing

= Control




* Developmental Coordination Disorder
 Dyspraxia
 Incoordination/ clumsiness
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e Classroom placement

* Environment adaptation

* Over-practice

e Timing — not first, not last
 Reduce output demand (W,R,P)
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Relative
starting point

Process
incoming
information —
interpret
(ears and
eyes)

Link to

Articulate ) . ) knowledge,
Fine tuning interpretation . .
Response situation, past
information
Communication
system
Organise
thoughts for a «—

Send plan response —
(messages to Fine tuning response using broad

mouth) structure

(macro)

Select
responses
applying micro
structure rules
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Awareness of skill difference to peers, with decrea  sed motivation and self
belief in potential to achieve a skill

e Children with LLD can be marked by
— Insight into the difference between their skill level and their peers

— Insight into difference between ease of skill learning for them compared to their
peers.

— Fear of this difference being made “public”.
— Reduced capacity to organise or link current learning with past knowledge.

* They often then approach a task with “catastrophic” thinking - becoming
overwhelmed by the perceived magnitude of a task

— Can't break the task down into small steps
— Can'’t plan or recall the steps required during the task

— Poor appreciation of how they have improved or changed (e.g after having
worked hard to master sound/ letter knowledge at Year 3 a child with LLD may
comment yes but | still couldn’t read that book”.
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« Adapt current classroom activities to level child can achieve / learn
from

— e.g cloze activities of key learning words while other children write a
paragraph.
« External person using strategies and teaching the strategies;
— Scaffolding of the steps needed to achieve a task.
— QOrganisation
« Of all items needed for task before starting
» Of first step needed
o Of desk and environment to support task
— Feedback

» Establish “personal bests” to help child track their own development rather
than peer comparison.

* Report verbally and in writing on child’s performance - 2 simple and
consistent feedback items only

e | did this well.
* | need to work on this.



Poor vocabulary development and organisation i o

Oral and written language affected by;

— Poor processing of sounds in words particularly words
of more than three syllable (poor quality stored
words)

— Poor “deep” storage of word meanings — superficial or
Inaccurate storage of a word meaning e.g. child when
asked stated nervous means the same as angry.

— New words/ concepts stored without links to learnt
words/ concepts e.g no automatic linking of new
words to already “stored” words.

— Storage of new words replaces rather than
complements stored words.
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* Firm up the quality of their stored word where they say it “unclearly”
e.g “exhausted” — sounds like “ezorsed” when the child says it.

» Create a Top 10 word list — words being used frequently or
new words for a topic — daily review of

* how you say the word
e what it means,
e use it in a (new) sentence

 Top 10 words — after 1 week if the word is always said
clc?srlé// accurately it gets “crossed off” and a new word
added.

* Pre-teach new vocabulary words in a subject
— Define the word
— Link to other knowledge
— Ask the child to use the word in a sentence
— Correct processing/ add to the Top 10 where needed.
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Comprehension effected by

Poor processing of sounds with additional impact of noise and other distractions.

Poor vocabulary storage / inaccurate meanings stored as above — resulting in
mis-interpretation of spoken message.

Failure to attend to incoming message or late attendance to the message.
Poor working memory — loss of steps in a sequence.
Lack of insight into the above error in interpretation of request/ requirements.

Strategies

Give a repetition of information — repetitions allow for delay in processing /
strengthen memory.

Structure a return to the child after every five minutes to repeat singular steps as
needed.

Ask child to describe what they need to do (on a one to one basis only) — correct
mis-interpretations / or repeat if they can’t describe.

Teach comprehension monitoring strategies and request comprehension
monitoring feedback

* Teach & use “I'm not sure” as key phrase — implies a positive checking strategy rather
than a negative “give up/ avoid” strategy (don’'t know).

» Probe what they are not sure about — “tell me what you think you need to do” — allows
praise of aspects they have comprehended as well as correction of mis-interpretations.
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work, play, rest
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 Internal language/ dialogue

e Simple

* Frequently practised until automatic
* Prepare before activity started

Adapated from Kids Skills
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Statement of problem/ issue/ skill gap
Statement of skill

Strategies (max of 3)
Impact of the skill — how it will feel
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Phonological awareness/ Poor Vocabulary Storage

| find it tricky to sound out words.
| know | can sound hard words out when | use my tricks.

To sound out | have to keep a picture of what the word means in my head, to
write downs all the sounds my mouth makes and then read the word back to
check | haven't missed a sound.

When | use my tricks | feel very clever and mum and dad are happy.

Anxiety

| get worried about a new game or activity if | don't know what | have to do.
| feel better when I find out what | have to do.

To find out I tell the person — I’'m not sure what you need me to do - can you tell
me more first.

When | ask what | have to do | feel happy and stop feeling worried.
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Touching Rules
| sometimes touch people in a 4 or 5 way.
| remember to stay below a three for touching rules.

When | go to touch someone | remember my rules, | use words instead
of touching.

| feel proud when | stay below a three and it makes everyone happy.

1 -fhug for mum and dad and other special people when they are ready
or it.

2 - taking someone’s hand when they are ready for it in a game
3 -touching someone’s arm to get their attention

4 - grabbing or pushing someone

5 - hugging or touching someone’s body, face or legs
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Holistic — A Child’s Experiences, Skills and
Personality combine to contribute to a
child’s capacity to access the curriculum

Context and Expectations — personal ladder
and reactions contribute

When gaps exist (actual or perceived) —
adaptation and internal dialoge is
essential.
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